Pupil Premium Strategy Statement 2021 - 2024

‘Working together to achieve success’

ossqate,

This statement details our school’s use of pupil premium (and recovery premium) funding to help

improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year

and the outcomes for disadvantaged pupils last academic year.

School overview 2023/24

plan covers (3-year plans are recommended)

Detail Data
Number of pupils in school 210
Proportion (%) of pupil premium eligible pupils 37%
Academic year/years that our current pupil premium strategy | 2021 /2022

2022 / 2023 — Evaluated pg 6
2023 /2024 - Current Year

Date this statement was published December 2023

Date on which it will be reviewed October 2024

Statement authorised by Governing Body

Pupil premium lead Rob Smith

Governor lead John Manley
Funding overview 2023/24

Detail Amount

Pupil premium funding allocation this academic year £106,215

Recovery premium funding allocation this academic year £10,875

Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £117,090

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year




Part A: Pupil premium strategy plan

Statement of intent

Closing the attainment gap between disadvantaged children and their peers is our greatest chal-
lenge at Mossgate Primary School. The gap is entrenched and complex, and most lie beyond our
school. However, it is clear that we can make a difference based on evidence. Great teaching and
careful planning can make a huge impact on the outcomes of disadvantaged children.

Our evidenced-informed approach to Pupil Premium spending has helped us to:

o Compare how similar challenges have been tackled in other schools
e Understand the strength of evidence behind alternative approaches
« Consider the likely cost-effectiveness of a range of approaches

We use the EEF’s tiered approach which focuses on high quality teaching, targeted academic sup-
port and wider strategies.

1. High quality teaching
Spending on developing high quality teaching includes investment in in professional develop-
ment, training and support for teachers new to the profession. Ensuring that an effective
teacher is in front of every class, and that every teacher is supported to keep improving, is the
key ingredient to of a successful school and should rightly be a top priority for pupil premium
spending.

2. Targeted academic support
Evidence consistently shows the positive impact that targeted academic support can have, in-
cluding on those who are not making good progress, or those who have been disproportion-
ately impacted by the effects of the pandemic.

3. Wider strategies
Wider strategies relate to the most significant non-academic challenges to success in school,
which may also negatively impact upon academic attainment, including:
e attendance and levels of persistent absence
e behaviour incidences and exclusions
e social and emotional support, including mental health, and safeguarding concerns

Many approaches within the tiered approach will overlap categories, and the balance between cat-
egories will vary from year to year as our priorities change. Before writing this plan, we also re-
viewed the EEF’s:

‘Putting Evidence to Work: A School's Guide to Implementation’ Guidance Report

‘The EEF Guide to the Pupil Premium — Autumn 2021’

‘Making the Best Use of Teaching Assistants’ Guidance Report

‘Teacher Feedback to Improve Pupil Learning’ Guidance Report

‘Working with Parents to Support Children’s Learning’ Guidance Report

Improving Literacy in Key Stage 1 and Key Stage 2 Guidance Reports

‘Improving Social and Emotional Learning in Primary Schools’ Guidance Report
Improving Mathematics in the Early Years and Key Stage 1 and Key Stage 2 Guidance
Reports

o ‘Working with Parents to Support Children’s Learning’ Guidance Report



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://d2tic4wvo1iusb.cloudfront.net/documents/guidanceForTeachers/EEF-Guide-to-the-Pupil-Premium-Autumn-2021.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/early-maths
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge — Updated December 2023
number
1 Disadvantaged pupils have multiple barriers to learning including SEND (24

pupils), behaviour, support from external agencies (14 pupils) and historical
attendance (11 persistent absentees and 21 pupils <96%) and punctuality
concerns (7 pupils).

2 Underdeveloped oral language skills, vocabulary gaps and difficulties with
phonics and early reading skills negatively impacts on some disadvantaged
pupils’ ability to access the curriculum fully.

3 Levels of parental engagement, support with learning at home and access to
clubs and visits are lower for disadvantaged pupils.
4 Disadvantaged pupils are less likely to use metacognitive and self-regulatory

strategies without being explicitly taught these.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome | Success criteria

Needs are met within | e
level 1 and 2 of the
continuum of need.

SEND needs of pupils are identified early with specialist advice sought and
acted on by all staff.

e Attendance in line with national and improved attendance and punctuality
for all pupils.

e Early help and support from external agencies ensure that family needs are
met and do not escalate to Child Protection.

Improved levels of
oral language,
vocabulary and
reading.

Y1 phonics screening above national expectations.

Accelerated progress of oral language of children identified by the
Reception baseline.

Y2 reading outcomes in line with national expectations.

Improved levels of
parental
engagement
support.

Parents are provided with practical strategies through resources, workshops
and online support to assist with learning activities at home.

Parents feel more confident to support reading and phonics at home.
Tailored school communications to encourage positive dialogue about
learning through the school app, postcards, workshops and learning
afternoons.

Disadvantaged children accessing at least one after school club and all
residentials and visits.

Children are able to
manage their own
learning and feelings
and overcome
challenges.

Calm and purposeful learning environment ensuring children are ready to
learn, free from distractions.

Pupil and parent surveys show positive levels for behaviour and learning.

Staff consistently use self-regulation, meta-cognition and positive behaviour
management strategies.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this

academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £75,000

providing tailored teaching and learning in English
and Maths for five mornings per week.

e Review of ‘Quality First Teaching’ supported by
evidence informed CPD for teachers and support
staff with release time.

¢ Review of ‘Metacognition supported by evidence
informed CPD for teachers and support staff with
release time.

e Whole-class reading approach underpinned by
clearly defined formative assessment practices.

e A broad and engaging curriculum with high quality
texts that focuses on vocabulary acquisition.

= 5 months

Small group tuition

= 4 months

Interventions
should be no
longer than 30
minutes and 3-5
times per week.

Behaviour
interventions = 4
months

Metacognition = 7
months

Activity Evidence that Challenge
supports this number(s)
approach addressed

e Additional KS2 teacher and teaching assistant One to one tuition |1, 2, 4

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £100,200

effects of pandemic.

e Full-time Teaching Assistants in every class so that
targeted feedback and support (learning, social /
emotional or behaviour) can be provided on the
same day by either the teacher or TA.

e Talk Boost intervention for Reception and KS1.

e Additional KS1 Teaching Assistant focusing on
phonics and early reading.

intervention= 6
months

Phonics =5
months

Feedback =7
months

Activity Evidence that Challenge
supports this number(s)
approach addressed

e School led tutoring for those most impacted by the Oral language 1,2,3,4



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

e Additional TA in Y2 and Y5 to support complex
needs to ensure pupils remain full-time in a
mainstream setting.

e Additional EYFS Teaching Assistant to support high
quality continuous provision and language
development.

e Specialist SEND advice to identify barriers to
learning, establish targets and strategies to make
effective progress.

e Additional full day for SENDCo to support early

e Extend breakfast club provision and make it free to
children with poor attendance or punctuality, early
help and / or disadvantaged.

identification of needs, referrals and support to staff.

One to one tuition
= 5 months

Small group tuition

= 4 months

Interventions
should be no
longer than 30
minutes and 3-5
times per week.

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £18,600

learning at home. Fund teacher release time.

e Additional half day for Inclusion Leader to ensure
early help needs are identified and timely support
with external agencies.

e Close monitoring of attendance and timely
intervention.

e Increased participation in enrichment activities
including residential visits and after school clubs.

e Focus on social and emotional literacy with whole
school approaches:

o Emotional thermometers used for children
‘check-in’ with support/follow-up from staff.

o Weekly Mindfulness sessions across KS2.
(E3000)

o Close partnership working with Early Mental
Health Practitioners (based in school one day a
week).

o Regular whole-school behaviour and SEND
CPD.

o Strengthen the teaching of ‘Health & Wellbeing’
units across the school.

e Contingency fund for acute issues.

Physical activity
=1 month

Social and
emotional = 4
months

Activity Evidence that Challenge
supports this number(s)
approach addressed

e Strengthen parental engagement through regular Parental 1,2,3,4

workshops, shared learning activities in school and engagement =
tailored materials including videos to support 4 months

Total budgeted cost: £179,400



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

Part B: Review of the previous academic year — 2022/2023

Outcomes for disadvantaged pupils

Mossgate's Attendance
FSM & LAC/PLAC attendance was 94.91% compared to 91.4% nationally.
FSM & LAC/PLAC persistent absence was 10% compared to 30.7% nationally.

53.5% of Pupil Premium children had attendance of 96+%.

KS2 14/30 children disadvantaged

78% E+ in Reading, Writing and Maths combined
78% E+ in Reading compared to 60% nationally
78% E+ in Writing compared to 58% nationally

78% E+ in Maths compared to 59% nationally

KS1 13/30 children disadvantaged

75% E+ in Reading, Writing and Maths combined — no national data
75% E+ in Reading compared to 75% nationally

75% E+ in Writing compared to 65% nationally

75% in Maths compared to 52% nationally

Y1 Phonics Screening Check disadvantaged

83% (5/6 children) of disadvantaged children passed compared to 67% nationally.

EYFS disadvantaged

50% (4/8 children) achieved Good Level of Development compared to 67% nationally.




